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ABSTRACT

Demonstrating the Proximal Need for Interpreter Education

By
Jodi L. Upton
Master of Arts in Interpreting Studies
Western Oregon University
March 2022

This professional project is an assessment for the greater Chattanooga area on the
need for an interpreter education program. Surveys were sent to stakeholders within a
two-hour radius of Chattanooga, Tennessee. This includes American Sign Language
students, working interpreters, interpreting agencies/organizations, and the Deaf
community. The data collected from these surveys will be used to assess the need for an
interpreter education program since the closing of Tennessee Temple University, the
main source of interpreter education in the greater Chattanooga area. Should the surveys
show a need in the deaf community and in interpreting agencies for more qualified
interpreters, as well as a desire of interpreting students to have a local option for
schooling, establishing an interpreter education program in this area could increase the
pool of qualified interpreters in the greater Chattanooga area and offer better service to
the deaf communities we serve.
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CHAPTER 1: INTRODUCTION
Background
In 2010, I graduated with a Bachelor of Science in Sign Language Interpreting
from Tennessee Temple University (TTU) in Chattanooga, Tennessee. Upon entry to the
program, I knew very basic sign language and nothing about the interpreting profession.
The program prepared me to meet my goal of becoming a successful interpreter. Shortly
after graduation, I was able to pass the Educational Interpreter Performance Assessment
(EIPA) at a level that exceeded the state requirement and found immediate employment
as an Educational Interpreter. In the years that followed, I achieved the Ed: K-12
certification through the Registry of Interpreters for the Deaf (RID), CoreCHI medical
interpreting certification, and educational interpreter licenses in both Tennessee and
Georgia. Without the education and training I received at TTU, I would never have been
able to become an interpreter. As a wife and mother of two elementary-aged children, I
was unable to travel to a program outside of my immediate area.
Chattanooga is located just a few miles from the Georgia border and under two
hours from the Alabama border. In 2015, it was announced that TTU would close its
campus and move their programs 6 hours away, merging with Piedmont International
University in Winston-Salem, North Carolina (Blume, 2015). While the sign language
interpreting program would continue, this left the greater Chattanooga area without a
local interpreter education program. Since American sign language (ASL) is a visual,
spatial language, it is often more challenging to learn from an online program than it is in
a face-to-face classroom (Gournaris, 2020).

While Chattanooga has no local option for

interpreter education, several colleges within a 2-hour radius continue to offer classes in
1

American Sign Language. If an ASL student decides they would like to pursue a degree
in interpreting, they would have to search for a program outside of the local area or
explore an online option. The goal of my project is to assess if there is a need for an
interpreter education program to be established locally in order to better serve the Deaf
community and fill assignments from local agencies and organizations.

Figure 1: Two-Hour Radius of Chattanooga, Tennessee
Statement of the Problem
For approximately thirty years, TTU served the greater Chattanooga area’s need
for interpreter education and training. In 2015, TTU’s interpreter education program was
absorbed by Piedmont International University in North Carolina (Blume, 2015), leaving
Chattanooga with a lack of training for those interpreters needing to satisfy license
requirements recently established in surrounding states. While the only local interpreter
education program has been dissolved, educational requirements for interpreters have
continued to become more prevalent. Recent licenses specific to educational interpreters
have been established after the program left the area, leaving few in-person options for
interpreters needing to satisfy the degree requirement with interpreting as their major.
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Currently, there is no in-person option for interpreter education in the greater
Chattanooga area even though requirements for interpreters have increased in recent
years and include the attainment of a minimum of a bachelor’s degree.
Purpose of the Study
The purpose for this study is threefold. This research will strive to show if there is
a void for interpreter education left in the greater Chattanooga area with the closure of
TTU. The need for an interpreter education program in the greater Chattanooga area will
be assessed by evaluating relative data retrieved from surveys sent to the deaf
community, working interpreters, ASL students, and organizations providing interpreters
to the community. It will also attempt to show that enough feeder programs exist to
support the establishment of an interpreter education program.
Limitations of Study
This study focused on interpreting stakeholders in the greater Chattanooga area.
While respondents came from Georgia and Tennessee, the surveys were also sent to
Alabama stakeholders with no responses received. While there were responses from the
Deaf community, a different survey design, including recording questions in ASL, may
have elicited more responses. Local high schools offer ASL as a foreign language. Since
these surveys were only made available to ASL students who were 18 years and older,
this limited the number of respondents who might have shown an interest in an interpreter
education program. There may be other solutions to the lack of qualified interpreters in
the area, however the focus of this project was on a need for an interpreter education
program, and other resolutions were outside the scope of this project.
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CHAPTER 2: LITERATURE REVIEW
Interpreting as a Profession
Recognition of the need for sign language interpreters as a profession began in the
1960’s, once legislation was passed regarding Vocational Rehabilitation Services. Sign
language interpreting was not yet considered to be a profession, as family members or
friends tended to provide those services. Many children of Deaf adults (CODAs)
interpreted for their Deaf parents whenever there was a need. A grant written by Boyce
Williams, a Deaf man, paved the way for sign language interpreting to become a
profession, when previously it was done on a voluntary basis (Ball, 2013).
Legislation
During the 1960s, the federal government began issuing funds to provide services
for Deaf individuals and interpreter education. President John F. Kennedy was supportive
of vocational rehabilitation as he had a developmentally disabled sister. Four federal
laws, including the Higher Education Act of 1968, the Vocational Rehabilitation Act of
1965, the Amendment to the Vocational Rehabilitation Act in 1968, and the Education of
the Handicapped Act in 1968, all had an influence on the education of interpreters (Ball,
2013).
The Babbage Report of 1965 was authorized by Congress after it was found that
deaf students in residential schools were receiving a poor education countrywide. The
report also stated that there were limited options for education of Deaf adults, and that
options were needed for this population (Jones, 2017). At the same time, the Higher
Education Act (HEA) of 1965 ensured funding so that everyone had access to higher
education. The HEA provided grants to colleges and also financial assistance to students
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who were academically qualified, regardless of their economic status (Cervantes, et al.,
2005). The Deaf population who wanted a post-secondary education were limited in their
access due to the lack of interpreting as a profession.
During an interpreting workshop at Ball State University in 1964, interpreting
programs and future workshop ideas were proposed. Out of this meeting the Registry of
Interpreters for the Deaf (RID) was also established. This was the first national
organization for sign language interpreters in the country. Necessary guidelines for
interpreters were discussed and future workshops were set up to examine issues related to
interpreter education (Ball, 2013).
Section 504 of the Rehabilitation Act of 1973 and PL 94-142 (Education for All
Handicapped Children Act of 1975) require Deaf students to be educated in the least
restrictive environment, which means sign language interpreters are needed to serve
students in the K-12 setting (Burch, 2002). This Act gives equal access to Deaf or hard
of hearing students in all programs offered by public school systems and includes
summer school programs, all after school extracurricular activities, board meetings and
conferences (Section 504 and ADA Obligations of Public Schools, 2022). This meant
that interpreters would be needed for Deaf students in the mainstream classrooms.
The Americans with Disabilities Act was a law established to address the needs of
the Deaf community, requiring qualified sign language interpreters to be hired by state
and local governments, as well as businesses and nonprofit organizations that serve the
public to ensure effective communication and access for the Deaf community (Effective
Communication, 2014). Before sign language interpreting was considered a profession,
many Deaf individuals relied on family members, including children, to serve as their
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interpreters. Many children of deaf adults (CODAS) became interpreters, as ASL was
most often their first language (Winston, 2004). Interpreting became recognized as a
profession because of the legislation that began to be passed regarding interpreting
services for Deaf individuals.
Establishment of Interpreter Education Programs
After these laws related to interpreting and the Deaf community were passed,
interpreter education programs began to be established country wide. Currently, the
Registry of Interpreters for the Deaf lists a total of 81 interpreter education programs
across the United States that offer an associate degree in interpreting, and 55 programs
that offer a bachelor’s degree (Interpreter Education Program, 2022). None of these
programs, however, are within a 2-hour radius of the greater Chattanooga area.
Tennessee Temple University began their sign language interpreting department
as an associate degree program in the 1980’s, changing to a bachelor’s degree in 1995.
The program offered classes in Deaf Culture, ASL, and Interpreting, with the option of a
Deaf Studies minor. A total of 120 credit hours were required to be earned to graduate
with a bachelors in sign language interpreting. Of those 120 hours, 46 were directly
related to deaf studies, ASL and interpreting (Tennessee Temple University Academic
Catalog, 2009).
In 2012, TTU was the recipient of the Sorenson VRS Interpreter Education
Program Award of Excellence. This award recognized excellence in meeting the needs
of the Deaf community by providing high quality education to interpreting students
(Sorenson VRS IEP Award of Excellence, 2012). Interpreting students who graduated
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the year this award was granted had met license requirements and earned credentials at a
level that enabled them to immediately find employment upon graduation.
After serving the area for approximately 30 years, TTU announced it would be
merging with Piedmont International University (PIU) in 2015 (Blume K. , 2015). While
TTU was located in Tennessee, this merger meant that the interpreting program would be
moving 6 hours away to Winston-Salem, North Carolina, leaving the greater Chattanooga
area without a local interpreter education program.
Local Licensure
It was around the time of the closing of TTU that legislation began being
introduced in Georgia and Tennessee relating to requirements for any sign language
interpreters who worked in the educational setting. In 2013, two years before the
program left the area, the state of Georgia established an Educational Interpreter License
stating that all educational interpreters hold a minimum of a bachelor’s degree.
Subsequently, three years later, Tennessee also established an Educational Interpreter
License with the same requirement. The only difference between the two states being
that Tennessee requires the degree be obtained from an institution with regional
accreditation (School Educational Interpreter License, 2016). It was in 2015, just a few
years after the licensure rule was established for Georgia, that TTU’s interpreting
program left the greater Chattanooga area.
Not only is a bachelor’s degree required for licenses in Tennessee and Georgia,
but for any interpreter seeking national certification, a bachelor’s degree is the minimum
requirement to sit for the National Interpreter Certification (NIC) through the Registry of
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Interpreters for the Deaf (RID) (National Interpreter Certification, 2012). Proof of degree
is required to be sent to RID before an interpreter can register to sit for a certification test.
ASL Fluency
In addition to the implementation of state requirements, ASL has experienced an
increase in favor amongst students in need of fulfilling a foreign language credit. The
popularity of learning American Sign Language has increased annually. According to a
2016 survey done by the Modern Language Association, American Sign Language is the
third most studied language, behind only Spanish and French. ASL superseded German
in the top three most studied languages in 2013 (Looney & Lusin, 2018), with
approximately 100,000 to 200,000 students enrolled at the time the data was collected.
ASL had approximately 100,000 to 200,000 students enrolled. Fluency in ASL is a
requirement in order for students to enroll in an interpreter education program, as sign
language interpreting requires an advanced level of fluency in both ASL and English
(Become an Interpreter: About Interpreting Education Programs, 2022). Students who
take ASL classes may develop an interest in an interpreting career and decide to join an
interpreter education program when their ASL courses are complete (Sign Language as a
Career, 2018).
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CHAPTER 3: METHODOLOGY
There has not been research in the greater Chattanooga area on the need for an
interpreter education program to replace TTU. In an effort to begin research specific to
this area, surveys using a mixed method of qualitative and quantitative questions were
sent to four different stakeholder groups. By looking at other precedence in research,
questions were developed for these groups. American Sign Language students were
surveyed regarding their interest in continuing to an interpreter education program. A
separate survey was created for interpreters to gauge their need in attaining a bachelor’s
degree to satisfy license or certification requirements. Interpreting agencies along with
those organizations that directly hire interpreters were also sent surveys regarding their
ease in finding qualified interpreters to fill assignments in the greater Chattanooga area.
Finally, members of the deaf community were surveyed to find their satisfaction level
with the quality of interpreters who show up for their assignments and if they experience
issues with procuring interpreters when needed.
The surveys used were revised after being reviewed by several stakeholders and
then sent out to the survey populations via Google Forms. All survey questions can be
found in Appendices A-D. Surveys sent to ASL students and working interpreters had a
higher number of respondents than the deaf community and interpreting organization
surveys, however, to maximize participation, survey questions were kept to mostly
multiple-choice options rather than requiring short answers.
Deaf Community Survey
Through a local interpreting agency, Partnership Services for the Deaf and Hard
of Hearing, a survey was sent to their deaf community members via newsletter email.

9

Deaf Chat Chattanooga members also received the survey. This survey had the fewest
number of responses. Were the survey to be repeated, a larger effort to recruit
respondents would be necessary. Respondents were asked about the frequency of
interpreter use and the quality of those services rendered. They were also asked about
their satisfaction level with interpreters who have been assigned for their request, and, if
dissatisfied with services, what their reasons were. The only demographic information
asked in this survey was related to identity as deaf, hard of hearing, deaf blind, or other.
Interpreting Organization Survey
A survey regarding the number of interpreter requests received and the ability to
fill those requests was distributed to interpreting organizations. This survey was sent to
local agencies within a 2-hour radius of Chattanooga, including Alabama and Georgia, to
the attention of the scheduler. Most agencies who received it responded to the survey.
The organizations were asked to provide the total number of interpreter requests
received during an average month, as well as the total of consumers served: deaf and
hearing. Received requests were collected from two different classifications of
interpreters: individuals working in the capacity of “agency staff” and individuals serving
as “independent contractors.” Both groups were included as agencies often utilize
services from both sources. Qualification requirements of those interpreters were then
solicited (license, certification, and education level). Further inquiries regarding the
agencies’ ability to satisfy requests in conjunction with the impact of this issue on
services rendered was also evaluated. Organization response to unfilled jobs was
collected followed by inquiries into the total number of open positions currently available
at said agencies.
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Interpreter Survey
Working interpreters living in the greater Chattanooga area were surveyed
regarding their employment status and what setting they predominantly interpret in.
Settings included educational, community, post-secondary education, video relay
services, religious, medical and legal. In addition, they were asked about their
satisfaction with the number of hours of work were available to them. Interpreters were
also asked if they attended an interpreter education program and what the result of that
program was, non-degree certificate or a full degree. If a respondent attended an
interpreter education program, they were asked in what state their program was located.
Specifically, participants were asked if they attended any ASL training, whether just
classes or a full degree, at Tennessee Temple University. They were also asked what
they would like to see change regarding curricula, and if they had an interest in attending
a program in the greater Chattanooga area. Finally, interpreters were asked about their
credentials. If the interpreter held a score for the Educational Interpreter Performance
Assessment (EIPA), disclosure of that score along with the length of time from program
completion to testing was requested. Interpreters for this survey were recruited through
emails to Sorenson Communications, LLC, Purple Communications, Inc. school districts,
and agencies that utilize interpreters for community work.
ASL Student Survey
A survey link was sent to ASL students within a 2-hour radius of Chattanooga,
Tennessee (greater Chattanooga area). Three main educational institutions, Covenant
College, Chattanooga State Community College, and Lee University offer ASL classes,
but not an interpreting program. The survey link was also sent to a Deaf Chat
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Chattanooga listserv. Students were asked about their interest in pursuing a degree from
an interpreting program, should one be established in the area. They were also asked
about their reasons for wanting to pursue interpreter education, and demographic
questions were asked related to gender, age, state, and hearing status.
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CHAPTER 4: FINDINGS
Deaf Community Survey Results
A survey link was sent through agency emails to a listserv of Deaf clients, as well
as circulated in Deaf groups on social media. A limited number of responses (10) were
received from this survey. From those responses, 30% stated that they used interpreter
services two to three times a month, and another 30% stated that they used these services
two to three times a week. 20% of respondents stated that they used interpreters once a
week, while the final 20% only used services two to three times a year.

Figure 2: Frequency of Interpreter Use
Those surveyed stated that 40% of the time they were very satisfied with the
quality of interpreting services they received. 30% stated that they were satisfied and
another 30% responded that they were neutral. While half of those surveyed reported they
have had to change or cancel an appointment due to lack of interpreter availability. It is
also documented that half of the respondents had not had to cancel or change
appointments due to a lack of service availability. There is no correlation between
satisfaction level and ability to have obtain interpreting services as dissatisfaction would
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be at a higher percentage. It can be deduced through an assumption of risk, that the
probability of provided services does not impede their overall satisfaction of services.

Figure 3: Interpreter Satisfaction

Figure 4: Cancellation Rate
From the Deaf community survey, 80% of those who responded identified as
Deaf, while 10% identified as hard of hearing, and another 10% as late-deafened. No
respondents identified as hearing or deaf blind.
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Figure 5: Cultural Identification
When asked for feedback related to this research, two deaf individuals gave
comments:
“The interpreters’ skill levels vary widely. Sometimes awesome, sometimes very poor.”
(sic)
“There is a severe shortage of qualified interpreters in the southeast TN/North GA area.”
(sic)
Interpreting Organization Survey Results
Organizations and agencies providing sign language interpreter services were
surveyed regarding the number of requests for interpreters they received weekly. The
highest percentage, 33.3%, came from two answer choices, 11 – 25 requests and 26 – 50
requests. Additionally, 16.7% of organizations answered that they have 76 – 100 requests
per week, and another 16.7% stated they have more than 100 interpreter requests weekly.
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Figure 6: Weekly Interpreter Requests
When asked the number of deaf consumers were served on average weekly,
33.3% of organizations responded that they served 26 – 50 deaf consumers. There were
no responses for 51 – 75 deaf consumers. Out of the remaining replies, each (10 or
fewer, 11 – 25, 76 – 100, and more than 100) received 16.7% of responses. The number
of hearing consumers served weekly by agencies and organizations had 33.3% answer
more than 100 hearing clients, while none replied with 76 – 100. All other responses
were at 16.7% (10 or fewer, 11 – 25, 26 – 50, and 51 – 75).

Figure 7: Number of Deaf Consumers
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Figure 8: Number of Hearing Consumers
Respondents were asked to choose all options that applied on a question related to
fulfillment of interpreter requests. There is some overlap in responses due to the fact that
some agencies made use of more than one option. When asked about filing assignments
with staff interpreters, 83.3% of respondents say they do. When asked about the use of
independent contractors, 66.7% responded that they use this method. 16.7% of responses
indicated that the respondent would interpret themselves. Overall, respondents indicated
they use a mix of these approaches to filling assignments because they are unable to fill
the need with just one method.
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Figure 9: Fulfillment of Interpreter Requests
The survey showed that 33.3% of organizations that responded require their
interpreters to hold certifications or licenses, while 66.7% did not. In addition to
credentials, organizations were asked about levels of education required of their
interpreters. Half of respondents stated that they require a high school diploma or
equivalent, and 33.3% require a minimum of a bachelor’s degree. 16.7% had no
educational requirement for their interpreters.

Figure 10: Requirement of Certifications/Licenses
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Figure 11: Required Education Level
Agencies and organizations in the local area tend to hire few full-time staff
interpreters and depend mostly on independent contracted interpreters to fill jobs, which
shows a need for a large pool of community interpreters. Organizations were asked to
report how many staff interpreters worked directly for their office as well as the number
of independent contractors used to fill interpreter requests. 66.7% stated that they had 5
or fewer staff interpreters. While no answers were recorded for 11 – 20 staff interpreters,
6 – 10 and more than 20 each had a 16.7% response. 40% of organizations responded
that they use more than 20 independent contractor interpreters, while another 40%
responded that they use 11 – 20 independent contractors. Only 5% of respondents stated
that they used 5 or fewer contracted interpreters.
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Figure 12: Number of Staff Interpreters

Figure 13: Number of Independent Contractors
When given a scale of 1 – 5, with 1 being very easy and 5 being very difficult,
organizations were asked to rate their ease of filling interpreting assignments. Half of
respondents stated that it was difficult (rating 4), while 33.3% found it neither difficult
nor easy to fill requests (rating 3), and 16.7% stated that filling requests was easy (rating
2).
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Figure 14: Ease of Filling Assignments
Respondents were asked to respond to issues impacting the ability to fill
assignments, and to choose all answers that applied. They were also given an “other”
option for including reasons that were not listed. 50% of respondents said that they felt
the difficulty was due to a lack of qualified interpreters. Another 50% thought it was
competition with other agencies, and 33.3% stated that it was the small number of
interpreters in the area. Three respondents who answered the “other” option stated the
following:
“Competition with VRI and now VRS at-home companies.”
“Interpreters not willing to do in-person work.”
“Concerns of the pandemic.”
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Figure 15: Impact on Ability to Fill Assignments
When surveyed on how often assignments went unfilled by their agency, 66.7%
of respondents stated that assignments went unfilled on a weekly basis. Out of the other
responses, 16.7% chose 2 – 3 times monthly or once a month. In response to an inability
to cover an interpreting assignment, 66.7% stated that they would turn down the
assignment, while another 66.7% stated that they would fill the job with video relay
services (VRS). No organization would hire an unqualified interpreter to fill a job, and
16.7% would either contact another agency, hire interpreters from outside the area, or
reschedule the appointment.

22

Figure 16: Frequency of Inability to Fill Assignments

Figure 17: Response to Inability to Fill Assignments
Out of the agencies that responded, 50% of respondents stated that they had no
current openings for staff interpreters. 33.3% stated they have full-time openings and
another 33.3% had part-time openings.
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Figure 18: Staff Interpreter Openings
Interpreter Survey Results
There were 51 working interpreters who responded to the survey. Of those 51
interpreters, 86.3% work full-time. 7.8% stated that they work part-time, with 5.9% only
working occasionally. From the sample, most interpreters stated that they work in the K12 educational setting (74.5%), 13.7% work as community interpreters, 3% work mainly
in post-secondary educational settings, and only 2% each work predominantly in medical,
religious, or VRS settings.
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Figure 19: Interpreter Employment Status

Figure 20: Settings
When answering, 80.4% of working interpreters answered that they had attended
an interpreter education program, while 19.6% did not. Most working interpreters held a
bachelor’s degree (80.5%), 14.6% of respondents held an associate degree from an
interpreter education program, and only 2.4% of respondents held a master’s degree or a
non-degree certificate.
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Figure 21: Interpreter Education Program Attendance

Figure 22: Program Results
Half of those who responded to the question stated that they received their degree
from TTU in Chattanooga. From those who did not receive a degree, 33.3% of
respondents stated that they received some or all of their ASL or interpreter training at
TTU. This shows a large number of local interpreters received much, if not all, of their
interpreter education in the greater Chattanooga area.
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Figure 23: TTU Degree

Figure 24: ASL Training at TTU Without Degree
When asked what state their interpreter education program was located, it was not
surprising that the majority of responses were in the greater Chattanooga area. The top
three responses were Tennessee (34.1%0, Georgia (22%), and Alabama (7.3%). Other
states included Florida, Colorado, Indiana, Michigan, Kentucky, and North Carolina at
4.9% each, and Ohio, Utah, Illinois, and Virginia 2.4% each.
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Figure 25: Location of Interpreter Education Program
Working interpreters were questioned about their interest in attending an
interpreter education program, should one be established locally. From the interpreters
who answered, 47.1% stated that they would not be interested, 41.2% were unsure, and
only 11.8% answered yes. Since the majority of respondents hold certifications or
licenses for which a bachelor’s degree is required, this was not an unexpected result.

Figure 26: Interpreter Education Program Interest
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The survey results showed that 42% of working interpreters who responded
already hold national interpreter certification, 34% have a state license, and 66% hold an
EIPA score. No respondents had Quality Assurance (QA) scores or BEI (Board for
Evaluation of Interpreters) scores. This was expected, as neither the QA nor BEI is
accepted in this area.

Figure 27: Interpreter Credentials
The interpreter survey also inquired about the length of time from graduation that
interpreting credentials were earned. To work in Tennessee, Georgia, or Alabama in the
educational field, licenses that require a bachelor’s degree are required, thus the degree
must be held before application of a license credential. Results of this question showed
that 36.7% of working interpreters received their credentials within 1-2 years of
graduating from their interpreter education program. 18.4% were credentialed 3-4 years
after graduation, and 10.2% took 5 or more years to earn their credentials. Of the
remaining responses, 8.2% of interpreters were credentialed during their program, 4.1%
took 1- 6 months to earn credentials, another 4.1% took 7 – 11 months, and 2% have not
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yet earned a credential. Working interpreters with no credential amounted to 16.3% of
responses.

Figure 28: Graduation to Credential Gap
ASL Student Survey Results
In order to measure the interest level in an interpreting program for the greater
Chattanooga area, ASL students were surveyed. A total of 37 students from three
colleges responded to the survey. From this number, 67.6% of respondents expressed
interest in applying to an interpreting program if one existed locally. 32.4% of students
stated no interest in furthering their interpreter education.
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Figure 29: Interest in a Degree
Students were asked to provide their reasons of interest for pursuing an
interpreting degree. Students were able to mark all answers that applied to them. Having
a positive experience with their ASL coursework and instructors was the most popular
choice, with 88% of students replying that this would be a factor. Other factors included
the demand for interpreting services (76%), their personal interaction with the Deaf
community or Deaf family or friends (76%), potential for employment opportunities
(68%), job flexibility in the community interpreting field (56%), and the desire for a
challenging professional experience (48%).
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Figure 30: Important Factors
At the time of this survey, 71.4% of respondents were enrolled in ASL classes at
Lee University in Chattanooga, Tennessee. Covenant College in Cleveland, Tennessee,
had 9 students (25.7%) enrolled, and only one respondent (2.9%) came from Chattanooga
State Community College in Chattanooga, Tennessee.

Figure 31: Location of ASL Classes
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The pool of respondents came from students living within a 2-hour radius of
Chattanooga, Tennessee to include the possible representation of students residing in
Tennessee, Georgia, and/or Alabama. 73% of respondents stated that they live in
Tennessee, while 27% were from Georgia. No students from Alabama completed the
survey.

Figure 32: State of Residence
An overwhelming number of respondents were between the ages of 18-23
(91.9%). No individuals between the ages of 24-34 responded to the survey, while all
other age categories, ages 35 and older, had one respondent each (2.7%). In addition,
only one student (2.7%) identified as hard of hearing, while all other respondents
identified as hearing (97.3%). The majority of respondents were female (83.8%), while
only 13.5% were male, and one respondent (2.7%) preferred not to say.
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Figure 33: Student Age

Figure 34: Student Identity
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Figure 35: Student Gender
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CHAPTER 5: CONCLUSION
Analysis of Findings
The results of the student survey, while not showing need, show there is an
interest in having an interpreter education program re-established in the greater
Chattanooga area. All students who were surveyed came from within a 2-hour radius of
Chattanooga, and while their reasons for wanting to pursue an interpreting degree varied,
the majority of students from all possible feeder schools in the area found the idea
appealing. These feeder schools could be surveyed to find the level of interest in
partnering with an interpreter education program in the area to provide a “2 plus 2”
program, where students take 2 years of ASL classes and then transfer to an interpreter
education program for the next 2 years.
While there was a limited number of responses from the local Deaf community
(10), feedback included the feeling of a shortage of qualified interpreters in the area.
Although they were questioned about the satisfaction of interpreting services and the
frequency of cancellations due to the unavailability of interpreters, there is no connection
between satisfaction level and the frequency of cancellation. If a connection existed, the
dissatisfaction rate would be at a higher percent. If surveyed again in the future, video
recordings in ASL of the questions, interviews and/or focus groups could be conducted,
and greater access to the Deaf community would be helpful in order to receive a higher
quantity of results.
When reviewing the results of the survey sent to working interpreters, a very high
percentage (80.4%) reported having completed an interpreter education program. This
was to be expected, as legislation has been recently passed in both Tennessee and
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Georgia regarding credentials to work in the educational field. K – 12 education was the
most prevalent response when asked what setting the interpreters performed most of their
work. The Tennessee and Georgia educational interpreter licenses both stipulate that the
interpreter must hold a minimum of a bachelor’s degree, thus showing that most working
interpreters in education already held this degree. It was also expected that the interest in
attending an interpreter education program would be lower, as most respondents already
held the required degree.
The responses for the question asking if interpreters did or did not receive a
degree from Tennessee Temple University were split evenly. While half of interpreters
who responded did not receive a full degree at TTU, 33% of those respondents took at
least some of their ASL training there. This shows that 66.7% of the total people
responding attended classes and/or graduated from TTU, making it a valuable program
for the area.
Most interpreting agencies in the survey stated that they used a mix of
independent contractors and staff interpreters to fill assignments. There were also few
staff interpreter positions open currently, which was an expected result. Many local
agencies only employ a handful of staff interpreters and fill many jobs with independent
contractors. Half of these organizations stated that it was often difficult to fill
assignments, and the main reason was a lack of qualified interpreters. Should the
qualified interpreter pool increase in the greater Chattanooga area, these assignments
might be more easily filled and result in fewer appointment cancellations and
inconveniences to the Deaf community. Since local agencies are moving toward hiring
only interpreters with national certification, those interpreters would need to hold a
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bachelor’s degree, thus supporting the establishment of an interpreter education program
locally as an option.
Both the Deaf community and interpreting organizations/agencies reported that
there was some difficulty in obtaining interpreters for assignments and that one main
reason was a lack of qualified interpreters. Since national certification and state licenses
not only require the passing of skills-based tests, but also bachelor’s degrees, having a
local interpreter education program could increase the number of local qualified
interpreters, thus reducing the difficulty in filling assignments.
While not showing need, ASL students overwhelmingly answered that they
desired to continue on to an interpreter education program. If one were to be established
in the greater Chattanooga area, students would have the option to continue their
education locally and add to the pool of qualified interpreters in the area. An increase in
the number of qualified interpreters would further reduce difficulty in filling assignments.
Recommendations for Future Research
Should the idea of bringing an interpreter education program back to the greater
Chattanooga area be considered, further research would be required. A wider response
from the Deaf community would be desired. This could be accomplished by visiting
Deaf events and either interpreting the survey questions, passing out paper copies of the
survey, or making ASL videos for each question on the survey. Giving the Deaf
community access to the survey in their language may increase the number of responses
received. In addition to the questions being recorded in ASL, the responses from the
Deaf could also be recorded, which may result in a larger pool of respondents.
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Post-secondary schools that offer ASL classes should be surveyed about the
possibility of partnering with an interpreter education program. The prospect of a 2 + 2
program, where students finish 2 years of ASL study and then transfer to an interpreter
education program for their final 2 years, should be researched.
When surveying organizations that use interpreters, more of a focus should be
made on K – 12 school districts. Several school districts in the area have current
openings for educational interpreters that they are unable to fill. Including those schools
in the surveys would show the need for licensed educational interpreters to fill those
positions.
Another opportunity for future research involving working interpreters is to
inquire about their pathway to certification. In order to obtain national certification
through RID, interpreters are required to hold a bachelor’s degree or submit an
application for RID’s alternate pathway to education. The alternate pathway allows
interpreters to count workshops, experience, and class time in lieu of a bachelor’s degree
(Alternate Pathway to Eligibility, 2022). Certified interpreters should be asked about
their pathway to certification, whether it be graduation from an interpreter education
program, or through the alternate pathway.
Since no responses were received from ASL students in Alabama, more of an
effort should be made to reach those students, as eastern Alabama is within a 2-hour
radius of the greater Chattanooga area. Identifying ASL classes in Alabama and
contacting those students would increase the pool of possible future interpreting program
students. Another source of possible interest in an interpreting education program would
be students enrolled in high school ASL classes. Georgia, Tennessee and Alabama each
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recognize ASL as a foreign language credit for high school students, while Alabama is
more limited (States That Recognize American Sign Language, 2016). If Internal
Review Board (IRB) approval was gained for surveys to be distributed to those under the
age of 18, while this would not identify need, it would detect a source of interest for an
interpreter education program at the post-secondary level.
By expanding future research in these areas and eliciting more of a response from
Deaf community members, working interpreters in Alabama, and organizations, agencies
and schools that employ interpreters, this would further prove the need for a local
interpreter education program. Adding to the skill level of interpreters would maintain
our moral and ethical obligation as a profession in serving the Deaf community. The
number of cancelled appointments would be reduced, and the quality of services would
improve by increasing the pool of qualified interpreters in the area.
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APPENDICES
Appendix A: Deaf Community Survey
My name is Jodi Upton. I am a graduate student at Western Oregon University in
the Interpreting Studies program under the supervision of Amanda Smith. I am
conducting research to develop a professional project that will explore the need for an
interpreter education program to be established in the greater Chattanooga area.
Since the closing of Tennessee Temple University in 2015, there are no
interpreter education programs within a 2-hour radius of this area. At the same time,
surrounding states are establishing interpreting licenses that require bachelor’s degrees.
It is my goal to identify needs in the greater Chattanooga area for an interpreter
education program and inform key stakeholders of the experience of various research
populations within the community.
The survey should take 10 minutes to complete. This survey will close on
January 31, 2022. Participants must be at least 18 years of age, be a consumer of sign
language interpreting services, and live in Tennessee, Alabama, or Georgia.
Participation is completely voluntary. There is minimal risk to participating in
this survey and all identifying information will be kept confidential. Risks includes
questions possibly causing discomfort, and, since this is an online survey, there is always
the risk of data breach. Data will be stored in a password protected folder on Google
Drive on Western Oregon University’s system. There is no compensation for
participating in this survey. Participants may withdraw from the study at any time
without penalty.
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Participation in this study may not directly benefit you but may have an impact on
interpreters and deaf community members in the greater Chattanooga area.
If you have any questions related to this project, please contact the Principal
Investigator, Jodi Upton, jupton20@mail.wou.edu or Amanda Smith, smithar@wou.edu.
This study has been reviewed and approved by the Western Oregon University
Institutional Review Board (IRB). If you have questions/concerns regarding your
treatment as a subject, you may contact the Chair of WOU Institutional Review Board
(IRB) at 503-838-9200 or via email at irb@wou.edu.
Survey Questions
How often do you use interpreting services?
o Daily
o 2-3 times a week
o Once a week
o 2-3 times a month
o Once a month
o 2-3 times a year
o Once a year
o Less than once a year
Have your interpreter requests been filled by qualified interpreters? (Mark only one oval)
o Always
o Usually
o Sometimes
o Never
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How satisfied are you with the quality of interpreting services you have received?
o Very satisfied
o Satisfied
o Neutral
o Dissatisfied
o Very dissatisfied
If you have felt dissatisfied with interpreting services during the last 6 months, what is
the reason? Check all that apply.
o Interpreter was not qualified
o Interpreter did not understand me
o I did not understand the interpreter
o Interpreter was late to the assignment
o Interpreter did not show up for the assignment
o Interpreter was unprofessional
o Other: _________________________
In the past 6 months, have you had to change or cancel an appointment because of a lack
of interpreting services?
o Yes
o No
Do you identify as: (mark only one)
o Deaf
o Hard of Hearing
o Hearing
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o Deaf Blind
o Other: ______________
Please add any other information you feel would better inform this research
______________________________________________________________
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Appendix B: Interpreting Organization Survey
My name is Jodi Upton. I am a graduate student at Western Oregon University in
the Interpreting Studies program under the supervision of Amanda Smith. I am
conducting research to develop a professional project that will explore the need for an
interpreter education program to be established in the greater Chattanooga area.
Since the closing of Tennessee Temple University in 2015, there are no
interpreter education programs within a two-hour radius of this area. At the same time,
surrounding states are establishing interpreting licenses that require bachelor’s degrees.
It is my goal to identify needs in the greater Chattanooga area for an interpreter education
program and inform key stakeholders of the experience of various research populations
within the community.
The survey should take 10 minutes to complete. This survey will close on January
31, 2022.
Participants must be at least 18 years of age and live in Tennessee, Georgia, or
Alabama.
Participation is completely voluntary. There is minimal risk to participating in
this survey and all identifying information will be kept confidential. Risk includes
questions possibly causing discomfort, and, since this is an online survey, there is always
the risk of a data breach. Data will be stored in a password protected folder on Google
Drive on Western Oregon University’s system. There is no compensation for
participating in this survey. Participants may withdraw from the study at any time
without penalty.
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Participation in this study may not directly benefit you but may have an impact on
other interpreters in the greater Chattanooga area.
If you have any questions related to this project, please contact the Principal
Investigator, Jodi Upton, jupton20@mail.wou.edu or Amanda Smith, smithar@wou.edu.
This study has been reviewed and approved by the Western Oregon University
Institutional Review Board (IRB). If you have questions/concerns regarding your
treatment as a subject, you may contact the Chair of WOU Institutional Review Board
(IRB) at 503-838-9200 or via email at irb@wou.edu.
Survey Questions
Are you responsible for contracting or scheduling the services of a sign language
interpreter?
o Yes
o No
Approximately how many interpreting requests do you fill each week?
o 10 or fewer
o 11 – 25
o 26 – 50
o 51 – 75
o 76 - 100
o More than 100
Approximately how many deaf consumers does your organization serve in an average
week?
o 10 or fewer
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o 11 – 25
o 26 – 50
o 51 – 75
o 76 – 100
o More than 100
Approximately how many hearing consumers does your organization serve in an average
week?
o 10 or fewer
o 11 – 25
o 26 – 50
o 51 – 75
o 76 – 100
o More than 100
How do you fill your interpreter requests? Choose all that apply
o Staff interpreters
o Independent contractors
o Other _______________
Do you require interpreters who work through your organization to hold certifications or
licenses?
o Yes
o No
If you answered yes above, what certification or license is required?
____________________________________
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What specific education level is required for interpreters working through your
organization?
o None required
o High school diploma or equivalent
o Associate’s degree
o Bachelor’s degree
o Master’s degree
How many staff interpreters work directly for your organization?
o 5 or fewer
o 6 – 10
o 11 – 20
o More than 20
How many independent contractors work through your organization?
o 5 or fewer
o 6 – 10
o 11 – 20
o More than 20
How many hours per week does your organization dedicate to filling interpreter requests?
o 10 or fewer
o 11 – 20
o 21 – 30
o 31 – 40
o 41 – 50
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o More than 50
How would you rate the ease with which you are able to fill interpreting assignments?
Very easy
1

Very difficult.
2

3

4

5

What impacts your ability to fill assignments? Check all that apply.
o Lack of qualified interpreters
o Geographical location
o Competition with other agencies
o Small number of interpreters in the area
o Other ______________________
How often does an interpreting assignment go unfilled for your organization?
o Daily
o Weekly
o 2 – 3 times a month
o Once a month
o Every 2 – 3 months
o 4 – 5 times a year
o Never
In an average week, how many interpreting requests go unfilled?
o 5 or fewer
o 6 – 10
o 11 – 15
o 16 – 20
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o More than 20
In an average month, how many interpreting requests go unfilled?
o 5 or fewer
o 6 – 10
o 11 – 15
o 16 – 20
o More than 20
How do you respond to an inability to cover interpreting assignments? Check all that
apply.
o Hire interpreters from outside the local area
o Turn down the assignment
o Hire non-qualified interpreters
o Use video interpreting services
o Other ______________
What kind of staff interpreter openings do you currently have? Choose all that apply.
o Full time
o Part time
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Appendix C: Interpreter Survey
My name is Jodi Upton. I am a graduate student at Western Oregon University in
the Interpreting Studies program under the supervision of Amanda Smith. I am
conducting research to develop a professional project that will explore the need for an
interpreter education program to be established in the greater Chattanooga area.
Since the closing of Tennessee Temple University in 2015, there are no
interpreter education programs within a 2-hour radius of this area. At the same time,
surrounding states are establishing interpreting licenses that require bachelor’s degrees.
It is my goal to identify needs in the greater Chattanooga area for an interpreter education
program and inform key stakeholders of the experience of various research populations
within the community.
The survey should take 10 minutes to complete. This survey will close on
January 31, 2022. Participants must be at least 18 years of age, work as a sign language
interpreter, and live in Tennessee, Alabama, or Georgia.
Participation is completely voluntary. There is minimal risk to participating in
this survey and all identifying information will be kept confidential. Risks includes
questions possibly causing discomfort, and, since this is an online survey, there is always
the risk of data breach. Data will be stored in a password protected folder on Google
Drive on Western Oregon University’s system. There is no compensation for
participating in this survey. Participants may withdraw from the study at any time
without penalty.
Participation in this study may not directly benefit you but may have an impact on
interpreters and deaf community members in the greater Chattanooga area.
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If you have any questions related to this project, please contact the Principal
Investigator, Jodi Upton, jupton20@mail.wou.edu or Amanda Smith, smithar@wou.edu.
This study has been reviewed and approved by the Western Oregon University
Institutional Review Board (IRB). If you have questions/concerns regarding your
treatment as a subject, you may contact the Chair of WOU Institutional Review Board
(IRB) at 503-838-9200 or via email at irb@wou.edu.
Survey Questions
Do you work as an interpreter:
o Full time
o Part time
o Occasionally
How many hours a week do you work providing interpreting services? Mark only one
oval.
o 5 or fewer
o 6 – 10
o 11 – 15
o 16 – 20
o 21 – 25
o 26 – 30
o More than 30
In what setting do you perform MOST of your interpreting work? Mark only one oval.
o Community/Freelance
o Educational K-12
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o Post-secondary educational
o VRS
o Religious
o Medical
o Legal
o Other: ________________
How satisfied are you with the amount of interpreting work available to you? Mark only
one answer.
Very Satisfied
1

Dissatisfied
2

3

4

5

Did you attend an Interpreter Education Program? Mark only one oval.
o Yes
o No
If yes, what was the end result of your program? Mark only one oval.
o Non-degree certificate
o Associate degree
o Bachelor’s degree
o Master’s degree
o Doctorate degree
In which state was your program located?
___________________________
If you completed or would be interested in attending an interpreter education program,
what would you like to see or change regarding curricula?
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_________________________________________________________
_________________________________________________________
_________________________________________________________
Would you be interested in attending an interpreter education program if one were
established in the greater Chattanooga area? Mark only one oval.
o Yes
o No
o Unsure
What credentials do you currently hold? Check all that apply
o National certification
o State license
o EIPA score
o QA
o BEI
o Other ____________________
If you hold an EIPA score, what was your most recent score?
o 0 – 2.9
o 3.0 – 3.4
o 3.5 – 3.9
o 4.0 or above

If you attended an interpreter education program, how long after graduating did you
receive your credential(s)?
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o Credentialed during schooling
o 1 – 6 months
o 7 – 11 months
o 1 – 2 years
o 3 – 4 years
o 5+ years
o I do not hold an interpreting credential
o I did not attend an interpreter education program
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Appendix D: ASL Student Survey

My name is Jodi Upton. I am a graduate student at Western Oregon University in
the Interpreting Studies program under the supervision of Amanda Smith. I am
conducting research to develop a professional project that will explore the need for an
interpreter education program to be established in the greater Chattanooga area.

Since the closing of Tennessee Temple University in 2015, there are no
interpreter education programs within a two-hour radius of this area. At the same time,
surrounding states are establishing interpreting licenses that require bachelor’s degrees.

It is my goal to identify needs in the greater Chattanooga area for an interpreter
education program and inform key stakeholders of the experience of various research
populations within the community.

The survey should take 10 minutes to complete. This survey will close on January
31, 2022. Participants must be at least 18 years of age, take or previously have taken ASL
classes, and live in Tennessee, Alabama, or Georgia.

Participation is completely voluntary. There is minimal risk to participating in this
survey and all identifying information will be kept confidential. Risk includes questions
possibly causing discomfort, and, since this is an online survey, there is always the risk of
a data breach. Data will be stored in a password protected folder on Google Drive on
Western Oregon University’s system. There is no compensation for participating in this
survey. Participants may withdraw from the study at any time without penalty.
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Participation in this study may not directly benefit you but may have an impact on
other interpreters in the Greater Chattanooga area.

If you have any questions related to this project, please contact the Principal
Investigator, Jodi Upton, jupton20@mail.wou.edu or Amanda Smith, smithar@wou.edu.

This study has been reviewed and approved by the Western Oregon University
Institutional Review Board (IRB). If you have questions/concerns regarding your
treatment as a subject, you may contact the Chair of WOU Institutional Review Board
(IRB) at 503-838-9200 or via email at irb@wou.edu.

Survey Questions
Have you taken, or are you taking, a course in American Sign Language?
o Yes
o No

If a college within the Greater Chattanooga area offered an Interpreter Education
Program with a bachelor’s degree, would you consider such a degree?
o Yes
o No

When considering an Interpreter Education Program, what factors influence you to
consider this field? (select all that apply)
Check all that apply.
o Positive experience with ASL coursework/instructors
o Strong demand for interpreting services
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o Personal interaction with Deaf community/family/friends
o Potential employment opportunities
o Flexibility of freelance occupation
o Desire for challenging professional experience
o Strong demand for interpreting services

If you are currently enrolled in an ASL class, where do you attend?
__________________________________________________
What state do you live in?
_______________
Are you: (mark only one)
o Male
o Female
o Prefer not to say
o Other
What is your age?
o 18 – 23
o 24 – 34
o 35 – 44
o 45 – 54
o 55 – 64
o 65 or older
How do you identify?
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o Hearing
o Deaf
o Hard of Hearing
o Other: __________
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